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Abstract— This review presents a comprehensive analysis of existing literature on socio-emotional connectedness
among students and its influencing factors. A total of 21 peer-reviewed articles, published between 2000 and 2024,
were systematically selected from reputable databases, including SAGE Journals Online, Springer, Elsevier,
ResearchGate, Shodhganga, and ERIC. The findings indicate that socio-emotional connectedness plays a crucial
role in student well-being, with strong associations found between this concept and key factors such as school
environment, peer relationships, mental health, and anxiety levels. A positive school climate and supportive peer
interactions contribute significantly to students’ emotional well-being, fostering a sense of belonging and reducing
stress. Conversely, negative social experiences and lack of emotional support can heighten anxiety and hinder
academic performance. Despite extensive research on this topic, a notable gap exists in studies focusing on the
Indian educational context, particularly among adolescent students. The review highlights the urgent need for
further exploration, especially concerning primary school students, to better understand the unique socio-
emotional challenges they face in India's diverse educational landscape. Addressing this gap would provide
valuable insights for educators and policymakers to develop interventions that enhance students' emotional well-

being and academic success.

Keywords— Peer support, school climate, socio-emotional connectedness.

L. INTRODUCTION

A systematic review of literature in educational
research involves a structured, comprehensive analysis
of existing studies to identify patterns, gaps, and trends.
It follows a rigorous methodology, including defining
research questions, selecting databases, applying
inclusion criteria, and synthesizing findings, ensuring a
reliable and unbiased evaluation of educational theories
and practices.

Socio-emotional connectedness pertains to the
intricate relationship between social and emotional
dynamics that shape a person's feeling of belonging,
attachment, and interpersonal relationships. This
concept reflects the strength and quality of connections
within social networks, including families, communities,

and larger social circles (Juvonen et al,, 2019). It extends
beyond casual social interactions, capturing the
emotional depth and psychological intimacy present in
meaningful relationships. Core components of socio-
emotional connectedness include empathy, trust, and
mutual understanding, which collectively contribute to
establishing a supportive environment that fosters
personal growth and psychological wellness (Durlak et
al, 2011; Oberle et al,, 2014).

In recent years, socio-emotional connectedness
has gained significant attention in fields such as
education, healthcare, and community development.
Research consistently underscores its importance for
mental health, resilience, and general contentment with
life (Jones et al., 2018). For example, in educational
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settings, socio-emotional connectedness is linked to
better scholastic achievement and reduced conduct
issues (Wentzel, 2017). Additionally, it serves a vital
role in counteracting the negative effects of social
withdrawal and seclusion, which are increasingly
recognized as conditions that elevate the chances of
mental health challenges and psychological distress
(Holt-Lunstad et al., 2015). Thus, fostering socio-
emotional connectedness is not only essential for
individual well-being but also for building resilient and
inclusive communities.

Socio-emotional connectedness has emerged as a
critical focus in educational research, emphasizing its
profound influence on students' scholastic success,
mental wellness, and social advancement. This
construct pertains to the feeling of belonging, emotional
bonding, and meaningful connections students build
within their educational and social settings. Socio-
emotional connectedness is widely recognized as a
foundational element of holistic education, given its role
in fostering resilience, reducing emotional distress, and
promoting positive behavioral outcomes (Lester,
Waters, & Cross, 2013; Raniti et al., 2022).

Studies consistently demonstrate that students
with strong socio-emotional bonds—whether with
peers, teachers, or family members tend to exhibit
greater improved
psychological well-being. For instance, studies by Lester
etal. (2013) and McNeely and Falci (2004) underline the
role of school connectedness in mitigating depression,

academic  motivation and

anxiety, and risky behaviors. Similarly, family dynamics
are crucial in influencing a child’s socio-emotional
landscape, with Eugene (2021) demonstrating that
strong familial bonds are linked to better mental health
and academic outcomes. These findings underscore the
significance of addressing socio-emotional
connectedness, particularly in primary and secondary
school contexts, where foundational abilities like
managing emotions, empathizing with others, and

building relationships are cultivated.

In the contemporary educational landscape,
challenges such as increasing academic pressures,
societal changes, and the prevalent utilization of digital
technology have further complicated the dynamics of
socio-emotional connectedness. Pollak et al. (2023)
found that transitions between school stages can
negatively impact classroom climate and peer
relationships,  highlighting  critical points  of
vulnerability. Declines in school bonding, particularly
during middle school years, have also been observed,
with Oelsner et al. (2011) reporting a greater decline

among male students. These challenges often lead to
emotional disengagement, social isolation, and
heightened stress, emphasizing the need for school-
based interventions to reinforce socio-emotional bonds
(Loukas et al., 2009; Waters et al., 2010).

Moreover, socio-cultural and contextual factors
further  shape  socio-emotional connectedness.
Govender et al. (2013) and Gupta (2012) highlight the
influence of socio-economic conditions, parental
attachment, and cultural norms on students' ability to
build and maintain socio-emotional relationships.
Teachers also play a central role, with Karmakar (2018)
demonstrating that teachers with high emotional
intelligence can foster  positive classroom
environments, enhancing students' socio-emotional
growth.

Given the multifaceted nature of socio-emotional
connectedness and its implications for long-term
outcomes, understanding the factors influencing it
within the student population is essential. This study
seeks to explore the socio-emotional connectedness of
students, focusing on its relationship with variables like
relationships between teachers and students, peer
dynamics, family support, and school climate. By
addressing these elements, this research aims to
provide evidence-based insights that can inform
interventions, strengthen socio-emotional bonds, and
ultimately contribute to the holistic development of
students in educational settings.

Through this systematic review, the researcher
intends to provide a basis for a deep exploration of the
intricate  factor, i.e. students' socio-emotional
connections, and to identify other key contributing
factors. By integrating existing literature, theoretical
models, and empirical data, this research endeavour
aims to shed light on the nuanced dynamics at play,
offering insights into the factors influencing socio-
emotional connectedness among school students. These
elements not only shape academic performance but also
profoundly impact long-term mental health and overall
development, highlighting their significance within the
educational community during these crucial formative
years.

IL RESEARCH AIM AND OBJECTIVES

Socio-emotional connectedness is a fundamental
aspect of a child’s development, profoundly influencing
academic performance, mental health, social
integration, and overall well-being. During the primary
school years, children are at a formative stage where
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they begin to develop critical socio-emotional
competencies such as empathy, emotional management,
relationship-building, and self-awareness. These skills
not only shape their ability to navigate social
environments but also determine how they manage
challenges, both in and outside the classroom.

While socio-emotional connectedness is
increasingly recognized as essential in education, there
is a noticeable gap in understanding how these
dynamics uniquely unfold in school students. Early
interventions focused on socio-emotional well-being
have the potential to yield long-term benefits, such as
improved academic outcomes, stronger interpersonal
relationships, and reduced behavioral challenges.
However, effective interventions require a deeper
exploration of the factors influencing socio-emotional
connectedness in this age group. This research seeks to
examine the socio-emotional connectedness of school
students, focusing on its relationship with critical
factors like teacher-student interactions, peer
connections, family dynamics, and the broader school
environment. By identifying the enablers and barriers to
socio-emotional well-being, the study aims to provide
actionable insights for educators, parents, and
policymakers.

The findings from this research will guide the
creation of evidence-based strategies and school-
centered initiatives designed to foster supportive
learning environments, enhance emotional resilience,
and strengthen social connections among students.
Ultimately, this work aspires to empower schools to
nurture emotionally and socially competent individuals,
laying a solid foundation for their lifelong success and
well-being.

The core objective of this systematic review is
restricted to significant studies and English-language
articles published after 2000, which examine the socio-
emotional relationships of students across different
ages. Consequently, the proposed study will pursue
these objectives.

1. To perform a structured review of empirical
studies focusing on students' socio-emotional
connectedness across diverse age groups.

2. To investigate other contributing variables that
may illustrate the strength of the relationship
with socio-emotional connectedness among
students.

3. To present a comprehensive overview of prior
studies and highlight trends and gaps in
research.

I1I. RESEARCH METHODOLOGY
3.1 Locating studies

Over the last 25 years, this literature review explored
the socio-emotional connectedness of students.
Researchers searched databases including Shodhganga,
SAGE Journals, and Research Gate for journal articles
published between 2000 and 2024. The search involved
the keyword 'Socio-emotional connectedness of
students.' Cross-referencing yielded additional studies.
Ultimately, 21 of over 600 studies were selected for
inclusion.

3.2 Inclusion-exclusion criterion

To begin, the researchers identified all articles with
"socio-emotional connectedness of students" in their
titles. The final research papers were chosen according
to inclusion and exclusion criteria. Studies satisfying the
inclusion conditions were analyzed, with no limitations
on age, educational stages, or cultural contexts.

The guidelines for inclusion and exclusion
involved-

(i) This review selected studies employing survey;,
empirical, experimental, and longitudinal
research designs related to students' socio-
emotional well-being, with theses and meta-
analyses excluded.

(ii) The review focused solely on English-language
papers, leading to the exclusion of all others.

(iii) Only  accessible full-text articles are

incorporated.

The selection and exclusion of studies for this analysis
are presented in Table 1.

3.3 Overview of the included studies' characteristics

Studies available from 2000 to September 2024 in
online formats were considered. The search revealed no
substantial research before 2000 featuring the primary
variable, socio-emotional connectedness (SEC). Table 2
offers a synopsis of the selected studies, detailing the
author's name, publication year, sample characteristics,
methodology, key findings, and factors influencing SEC.
To demonstrate the outcomes in an organized way, the
researcher will analyze studies separately based on
sample characteristics, such as elementary school
students, high school students (adolescents), and mixed
samples.
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Table 1: Inclusion and Exclusion criteria

Genre Criteria of selection Criteria of Elimination
Publication timelines Studies published between 2000 and 2024 Released prior to 2000
Publishing language(s) | Written in English Languages other than English
Searching mode Online searching Offline searching.

Sources SAGE Journals Online, Shodhganga, Elsevier, ERIC- Any other than specified.

Education Resources Information Center, Springer-
Journals Archive, Research Gate.

Type of publication Journals, articles, working papers, seminar and Non-full-text articles
conference presentations, symposium contributions,
and degree-submitted theses (only full-text articles).

Focus terms Socio-emotional connectedness of students

Research designs Survey type, Systematic review, empirical, Thesis and Meta-analyses.
longitudinal, and experimental research.

Target Population For boys and girls of any age, developmental stage, or
culture.

Sample type, Research incorporating both small and large samples, | Any other than stated.

Characteristics of examining school students, college/university

sample students, and blended samples.

Types of methods Quantitative surveys, qualitative evaluations Unstandardized measures

(including interviews and observations), standardized
tests, and mixed methods.

The number of entries determined post-title review
(N =190)

Filtering out duplicates as well as review of
abstracts and/or full texts (N =90)

Elementary school (N=3)
Secondary school (N=2)
Adolescents (N=13)
Mixed sample (N=3)

Following the elimination of studies based on the
exclusion criteria (N =40) B

U

Studies featuring comprehensive analysis and
comparative evaluation
(N=21)

Fig.1: Selection process with numbers of studies identified at each stage
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IV. RESULTS years from 2000 to 2024, the studies were conducted
across various regions and focused on different age
categories, such as primary and secondary school
students, adolescents, and mixed cohorts.

4.1  Systematic review of literature

In this systematic review, 21 empirical studies were
selected for detailed examination. Spanning publication

Various Mixed N 1
Austria [N 1
South Africa N |
New Zealand N |
UK
USA I o
Germany [N 1
Pakistan 000 1
India \EG— :
Australia FERN 2

0 1 2 3 4 5 6 7 8 9 10

Fig.2: Country wise included studies

14
12
10
8
6
4
2 i
0 Primary School .
Adolescent student Mixed sample
® Number 13 3 5
Fig.3: Sample wise included studies
4.2 Principal outcomes The reviewed papers demonstrate that the

4.2.1 The manifestation of significant factors linked to manifestation of key parameters depicted in the

socio-emotional connection (Figure 4): diagram significantly influences socio-emotional
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connectedness, particularly for students. Notably, school
connectedness accounts for 11% of the occurrence data
in the studies.

4.2.2 Simultaneous occurrence of two key variables
from the included studies

Analysis of simultaneous occurrences of key factors
reveals that school connectedness, family support,
mental health, teacher-student relationships, and peer

connectedness rank highest in terms of occurrence
frequency within the included studies. The next figure
provides further details.

4.2.3 Extracted details from the included studies:

Insights into factors impacting students' socio-
emotional engagement in educational environments
across different nations are drawn from 21 studies
summarized in Table 2.

1% 1%

B School connectedness

W Mental Health

B Emotional Disorders
OPeer connectedness
OSocial-Emotional Learning
O Depression

m Anxiety

B Psychological Safety

B School Leadership

O Work Engagement

B Socio-emotional Classroom Environment
OBurnout

B Academic Achievement

O Well-being

B Childhood Exposure to Violence
OStudent-Staff Connections
OMastery

OAttachment

ODropout Rates

B Health Risk Behavior

B Emotional Autonomy
OPsychological Well-being
OBonding

8 Positive Adjustment
OSchool Climate

OSocial Relationships

B Learning Environment

B Student Outcomes

W Interpersonal Attachment

OBelongingness

Fig.4: The manifestation of significant factors linked to socio-emotional connection
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School . Teacher-
School ~ School Connected School Selogt S Ll Famzly Sy Mental osii Student ~ School
Connecled Connected Family Support + Family Health +  Mental Student . .
Connected Connected ness + Connected Sup, Health + Relationsh Climate +
ess + ness + Support + Teacher- Support + Teacher- Health + Relationsh™ ", .
ness + ness +  Teacher- ness + S cia l— Social- . ips + Social-
. Soczal— Peer Mental ~ Student =~ School Student ~ School . ips + . .
Family =~ Mental = Student = School Emotional Emotional Social-  Emotional
. . Emotional Relationsh  Health Relationsh Climate Relationsh Climate School . .
Support =~ Health Relationsh Climate . Learning Learning Emotional Learning
. Learning ips ips ips Climate .
ips Learning
B Occurance (%) 14.29 14.29 10.71 10.71 10.71 7.14 7.14 3.57 3.57 3.57 7.14 7.14 7.14 7.14 7.14 3.57

Fig.5: Simultaneous occurrence of two key variables from the included studies
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Table 2 Insights into factors impacting students’ socio-emotional engagement in educational environments

Contributor(s) Timeframe Study cohort Research Design Critical Observations Elements influencing Socio-
emotional Connectedness
Lester, L., Waters, 2013 N=3,459 students Path analysis over School attachment inversely associated v" School connectedness
S., & Cross, D. (transition to 3 years with depression and anxiety. Higher v' Depression
secondary school) connectedness reduced depression and v' Anxiety
anxiety, and vice versa.
Marsh, R. ]., & 2021 N=66 teachers Surveys (adapted  Teachers in specialized settings perceived v School environment
Cumming, T. M. (perspective on Strengths and students with Emotional and Behavioral v Teacher perception
students with EBD) Difficulties Disorders (EBD) as having lower school v" Emotional and
Questionnaire) connectedness than those in behavioral disorders
comprehensive schools. (EBD)
Pollak, I, et al. 2023 N=476,9 to 12-year- Social-emotional Positive impact on peer connectedness, v" School transition
olds secondary learning program  social skills, and happiness, but classroom v' Peer connectedness
school students evaluation climate declined, potentially due to school v" Social-emotional
transition. Implementation progress learning
affected outcomes. v" Implementation support
Raniti, M., et al. 2022 N=3,552, records Systematic review Positive correlation between school v School connectedness
reviewed (youth connectedness and reduced depression v" Youth depression and
consultation and anxiety. Enhancing school anxiety
included) connectedness can improve mental health v Intervention studies
outcomes.
Karmakar, D. 2018 N=100, secondary Product Moment Teachers with higher emotional v" Emotional intelligence
school teachers Correlation intelligence foster more positive socio- v (Classroom environment
analysis emotional classroom environments. v' Emotional awareness
Schertzer, R, & 2022 N=35, Pre- and post- School connectedness program improved v Social-emotional
Penyweit, K. Elementary/primary intervention social-emotional learning but had no knowledge
school students assessment significant impact on observed pro-social v" School connectedness
behaviours. program
Eugene, D. R. 2021 N=2590, adolescents Longitudinal Strong family bonds were linked to better v Family connectedness
(longitudinal study) study academic performance and fewer v" Neighbourhood
depressive symptoms. Neighbourhoods’ dynamics
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Contributor(s) Timeframe Study cohort Research Design Critical Observations Elements influencing Socio-
emotional Connectedness
characteristics influenced mental health v" Academic performance
outcomes. Mental health
Goetschius Leigh, 2021 N=3,246, mixed Longitudinal Greater school connectedness mitigated v" School connectedness
etal sample examination negative impacts of exposure to v Violence exposure
aggression and social deprivation. v Social deprivation
v Resilience
McKenzie V. L. & 2018 N=75, Adolescents Various Positive family functioning impacts v Family functioning
Smead]. ]. E assessment tools adolescents' sense of mastery and school v" School connectedness
(family connectedness, with disparities based on v'  Mastery
functioning) gender and geography. v Resilience
Basu, A 2017 N=277, Primary Experimental School attachment and tailored teaching v School attachment
school Students study over 10 programs improved academic v" Academic performance
months performance among slow learners. v Tailored teaching
practices
Govender, et al. 2013 Adolescents (Durban, Survey Greater school connectedness correlated v" School connectedness
sample size not with reduced health risk behaviours. v Health risk behaviour
stated) v" Socio-cultural factors
Gupta, R 2012 N=600, adolescents Survey Parental attachment influences emotional v" Emotional autonomy
(aged 14-19) autonomy, with significant gender v Parental attachment
differences. v" Gender differences
Jose, Ryan, & 2012 N=1774, Adolescents Structural Strong familial and school connections v" Social connectedness
Pryor equation predicted better psychological well-being. v Familial and school ties
modeling (long. v Psychological well-being
over 3 years)
Jenny Oelsner, et 2011 N=2,902, Adolescents Longitudinal Decline in school bonding across grades 6 v School bonding
al. study to 8, with greater decline among males. v' Peer influence
v" Academic motivation
v" Gender differences
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Contributor(s) Timeframe Study cohort Research Design Critical Observations Elements influencing Socio-
emotional Connectedness
Waters, et al. 2010 N=5159, Adolescents Survey Family support, peer relationships, and v" School connectedness
pastoral care positively influenced school v Family support
connectedness. v Peer relationships
v Pastoral care
Loukas, et al. 2009 Adolescents (sample Longitudinal School connectedness serves as a v School connectedness
size not stated) study safeguard against adjustment issues. v/ Adjustment problems
v Teacher-student
relationships
Loukas 2007 N=500, Secondary Survey Positive school climate and supportive v School climate
school students relationships enhance student satisfaction v' Interpersonal
and engagement. relationships
v" School policies
Bond, et al. 2006 N=2678, Secondary Longitudinal School attachment forecasted long-term v School connectedness
school students study outcomes, including academic success and v" Academic achievement
mental well-being. v' Mental health
McNeely & Falci 2004 N=20745, Middle and Survey School attachment serves as a safeguard v" School connectedness
high school students against risky behaviors. v" Risky behaviours
v Teacher-student
relationships
Balfanz, R, et al. 2002 sample size not Conceptual School connectedness creates a supportive v" School connectedness
available discussion learning environment, with a role for v" School culture
school culture and interpersonal v' Community involvement
relationships.
Peterson 2002 sample size not Conceptual Positive school culture and norms v School culture
stated discussion promote student motivation and v' Positive norms
achievement. v Student motivation
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4.3 Theme-Based Trend Analysis of Socio-Emotional
Connectedness Researches

The research on socio-emotional connectedness spans
diverse contexts and populations, highlighting its
pivotal position in education and overall well-being. The
following thematic trends emerge from the analysis:

4.3.1 School Attachment and Mental Wellness:

Research highlights the significant negative correlation
between school attachment and mental well-being
concerns like anxiety and depressive symptoms. For
example, Lester et al. (2013) and Raniti et al. (2022)
demonstrated that stronger school bonding is linked to
lower levels of depressive and anxiety symptoms among
students. This pattern emphasizes the protective
function of school affiliation in fostering emotional
resilience and psychological well-being.

4.3.2 Influence of Family Dynamics and
Neighbourhood Context: Family connectedness:

Consistently appears as a pivotal factor. Eugene (2021)
and McKenzie & Smead (2018) demonstrated that
strong family bonds positively influence academic
outcomes, socio-emotional skills, and mental health.
Neighbourhood dynamics, such as exposure to violence
and social deprivation, also affect socio-emotional well-
being, with school connectedness serving as a buffer
(Goetschius et al., 2021).

4.3.3 Impact of Teacher-Student Relationships:

Teachers are essential in cultivating socio-emotional
connectedness. Karmakar (2018) found that teachers
with higher emotional intelligence create positive
classroom environments that enhance socio-emotional
learning. Similarly, Loukas et al. (2009) and McNeely &
Falci (2004) highlighted the essence of teacher-student
relationships in fostering school connectedness and
reducing risky behaviours.

4.3.4 Peer
Learning:

Relationships and  Social-Emotional

Peer connectedness emerges as a key aspect of socio-
emotional development. Pollak et al. (2023) reported
that Socio-emotional education initiatives enhance peer
relationships and social competencies, although
implementation challenges can influence outcomes.
Waters et al. (2010) further highlighted the role of peer
support in enhancing school connectedness.

4.3.5 Impact of School Environment and Policies:

A supportive school environment, characterized by
positive school climate, pastoral care, and inclusive
policies, significantly contributes to socio-emotional

connectedness. Loukas (2007) and Peterson (2002)
demonstrated that positive school norms and cultures
enhance student satisfaction, engagement, and
motivation. Programs designed to improve school
connectedness, such as those studied by Schertzer &
Penyweit (2022), often yield improvements in social-
emotional learning.

4.3.6 Transition Challenges and Developmental
Declines:

Transitions between school stages, such as the shift to
secondary school, present challenges to socio-emotional
bonding. Lester et al. (2013) and Oelsner et al. (2011)
noted declines in school bonding during middle school
years, influenced by peer pressures, gender, and
reduced school attachment. Addressing these
transitions is vital for maintaining connectedness.

4.3.7 Socio-Cultural and Contextual Influences:

Cultural and socio-economic factors also shape socio-
emotional connectedness. Govender et al. (2013)
highlighted the role of socio-cultural contexts in
influencing health behaviours and connectedness, while
Basu (2017) and Gupta (2012) emphasized tailored
teaching practices and parental attachment as key
influences.

V. DISCUSSIONS

The thematic analysis reveals a dynamic interaction
of personal, social, and situational factors affecting
socio-emotional connectedness. Across studies,
fostering school engagement emerges as a unifying
strategy for improving mental wellness, academic
outcomes, and social integration. Future research
should focus on context-specific interventions,
longitudinal impacts, and strategies to mitigate
challenges, ensuring the
development of students in diverse educational

landscape.

transitional holistic

The data analysis reveals potential for further
research specific to India. Figures 2 and 3 illustrate that
research conducted in the Indian perspective is notably
sparse. Further to mention that all identified researches
are with adolescents. Therefore, in the Indian domain,
there is a notable gap in research concerning socio-
emotional connectedness among primary school
students. While existing literature predominantly
focuses on older age groups and secondary education
settings, there is limited attention given to
understanding socio-emotional connectedness among
younger children in the Indian educational context.
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VL CONCLUSIONS AND IMPLICATIONS

The studies referenced primarily examine socio-
emotional connectedness in secondary schools and
higher education institutions (Lester et al., 2013; Marsh
& Cumming, 2021; Raniti et al,, 2022; Shahid & Din,
2021). They highlight the significance of school
connectedness in fostering positive mental health
outcomes and well-being among adolescents. However,
these findings might not fully reflect the developmental
needs and experiences of primary school students.

Moreover, most studies cited are conducted
outside of India, with limited research specifically
addressing socio-emotional connectedness within the
Indian cultural and educational context. This gap is
significant considering the diverse sociocultural factors
affecting children's socio-emotional development in
India, including family dynamics, community norms,
and educational practices.

Furthermore, while some studies touch upon
the influence of teachers and school environments in
fostering socio-emotional connectedness (Karmakar,
2018; Fredkove, 2019; Schertzer & Penyweit (2022),
there is a scarcity of research specifically inspecting the
efficacy of interventions or strategies aimed at
promoting socio-emotional connectedness among
primary school students in India.

Additionally, the limited research available

often overlooks the unique challenges and
vulnerabilities faced by primary school children, such as
peer relationships, regulation, and

adjustment to the school environment. Understanding

emotional

these components is crucial for developing impactful
interventions and support systems customized to the
developmental requirements of primary school pupils
in India.

For addressing these gaps, future researches

should prioritize exploring socio-emotional
connectedness among primary school students within
the Indian context. This includes investigating the
impact of cultural, familial, and educational factors on
the social and emotional development of pupils, as well
as evaluating the efficacy of approaches targeting the
promotion of socio-emotional well-being in primary
school settings. By filling these gaps, researchers can
contribute to the creation of evidence-based practices
that support wholesome growth and wellness of

primary school students in India.

DELIMITATION OF THE REVIEW

Systematic review has been done by the
researcher with the selected acceptance and elimination
guidelines only. In this review the primary focus was to
surface different factors behind socio-emotional
connectedness of different age groups of students. Due
to the criteria of inclusion and exclusion certain factors
might have been overlooked.
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